Quality of Teaching Quality of Learning (QoTQol)

‘The best available evidence indicates that great teaching is the most important lever schools have
to improve outcomes for their pupils’ — EEF

Intent:

We will ensure that every teacher is supported in delivering high-quality teaching and that this is essential to achieving the best
outcomes for all pupils.

It is important that we will take into account and consider how children learn, how they can be engaged in their learning, how they
develop knowledge and skills, and how they can be supported to lay firm foundations for later learning. Teaching approaches that
understand the individual child, ensure long-term retention of knowledge and fluency in key skills are fundamental to learning and
effective teaching.

We will ensure that approaches such as explicit instruction, scaffolding and flexible grouping are all key components of high-quality
teaching and learning for pupils. Teachers will need to be mindful of the differing needs within their classes — having the highest
expectations for all leaners means it is just as important to avoid over-scaffolding as it is to ensure all pupils are adequately supported.

We have a developed a robust process that looks to support, coach and develop every teacher, one that has moved away from formal
observation, judgement and feedback to a coaching and mentoring model where they are at the heart of their own development and
teaching journey. Through this process we have a ‘full’ picture of pupil progress and do not limit this to data but include this as part of
the picture and the development of the whole child, improving outcomes for all learners.



Implementation:

Coaching and mentoring cycle over a term

Pupil Progress Meeting -
Review of previous terms data
- EHCP, Maths, English and
Behaviour

Evaluation - Performance
Management - identified CPD Performance Management

and next steps to inform next setting of key targets/focus
terms/years focus

Assessment - EFL/workbook Planning Analysis

Analysis - Pupil outcomes and Curriculum, LTP, MTP,

progress Timetables and feedback

Feedback discussion discussion

Lesson Visits and Learning
Walks followed by
discussion/coaching

Action Plan




As a minimum, all feedback from lesson visits and discussion within the cycle should be communicated face to face with the
fundamental principle that that it is the teacher’s meeting, for them, about their teaching and their students. They own it; they drive it
—and, ideally, they record it. A member of the SLT or subject co-ordinator will support and facilitate the meeting to ensure that the
teacher identifies the area/s which they think will most improve their practice and how they can improve in this area, creating
manageable, bite-sized steps for improvement.

The cycle each term will involve the following elements:

e Aninitial review of the previous terms data for EHCP targets, Maths, English and behaviour to identify any trends, identify gaps
in learning/possibilities for further stretch and challenge and put a clear action plan in place

e Performance management meeting to set whole school, class and individual targets for teachers

e Planning analysis meeting to identify that planning and timetables reflect the curriculum and pathway for the class/key stage, a
clear sequence of learning has been identified that builds on prior learning/understanding and next steps

e Lesson visits/learning walks to develop a conversation around current practice, identifying good practice (which may be
beneficial to peers/wider Trust colleagues), reflecting on how teaching and learning can be improved and changes that could be
made to improve outcomes for learners

e Assessment meeting to share pupil progress information through assessment and evidence scrutiny

e End of term performance management meeting to inform next steps

This cycle will ensure that professional development is ongoing and continuous, that it supports individual teachers through informed
small steps and ultimately improves outcomes for all learners. At the end of each term we are able to identify the quality of teaching
and learning for every teacher and this will inform and shape their own development.

We have the following templates in place to document and record the meeting and discussion that are in place over each term



Pupil Progress and data meeting template

EHCP and Curriculum Targets — Pupil Progress Meeting

Small step progress towards short term and longer term targets within EHCP and Core

Curriculum areas

No Progress - Questions?
* Has the pupil been absent from school [check attendance). If so can we set more learning targets

= Are the targets too challenging for the pupil?
# Isthere anv other reason why has b made tarzet

One Point of Progress - Questions?
* Has the pupil been absent from school for periods of time (check attendance)

® Are the targets too challenging and could these be adapted (further scaffolding/resources)
®  Nnacthe targst nesd adanting fn mast tha furrent nasds of tha nunil (rhanos in nesdl

Developing

Class:
Term:

Progress Data

Actions

Patterns/Trends

Curriculum

End of do



Performance Management Template

This doc,

will be use

"' Appraisal Review Statement 2022 — 2023

conjunction with the Teachers pay and conditions policy which has been ratified by the Trustees of our Special Partnership

Performance in relation to agreed targets and impact:

1. Target 1— Whole School —embed ial ing and
IMPACT

practice

Appraisee:

Appraiser:

Date of Review:

Autumn (Initial)

Spring (Rev

Summer [Final)

1. Target 2 — personal Target
IMPACT.

Area of additional responsi

ility within the school:

Current pay scale:

2. Targst 3 — personzl Targst
IMPACT

Leaming walk 1 AUT 22
Focus — Outdoor
Learning {RA & SM)

Learning walk 2 SPR 23
Focus — Learning
Environments [DD/SM})

Learning walk 3 SUM 23
Focus — Pupil Premium
Impact (RW/CI)

Health & Safety
Leamning walk (CJ/RA)
Autumn 2022

Health & Safety
Learning walk (CI/RA)
Spring 2023

Health & Safety
Leaming walk (CJ/RA)
Summer 2023

Summary of lesson observations [Progress over time) - What went well/main strengths of teaching and leaming identified:

Any actions:

Any actions

Ay actions:

Any actions:

Ay actions

Any actions:

TA Performance Management Evaluation :

Class EHCP target data Class EHCP target data Class EHCP target data
Autumn 2022 Spring 2023 Spring 2023
EST GEN EST GEMN EST GEN
% % % % % % % % % % % %

Interim Review:

TA's performance management has besn completed

Well-being

Curnow recognises that teachers and line managers may wish to discuss any aspect of teachers’ rolef responsibilities to ensure staff well-being remains

paramount. There may be some aspects of the role which the apraisee may consider impacts upon their well-being — e_g. — time management, potential

training/CPD need, assurance of good practice/ potential development points etc. Through such discussion the line manager and appraisee can

identify/agree appropriate actions/devel

points/

Through our meeting today we have identified the following:

support.

ppptseeei




Planning meeting template

Planning Monitoring

Term:

General Comments (School):

Class Pathway Timetable Curriculum areas Subjects
C ts/Actions

Mylor R2L/L2L Core

Creative and
Understanding the
World

Timetables

+ Timetable should match with your curriculum and needs of pupils as closely as possible — short focused sessions, focus on Core
especially Maths and English

* Use the subject names and/or curriculum areas e.g. Core, Creative, Understanding the world

+ Look at being more specific around what you are putting on the timetable e.g. PHSE/leisure used a lot — over a 1/3 of the
timetable (There's 6 hours 20 minutes in a school day) but is it really communication, physical development etc.

* Focus should be on the Core — Maths and English followed by PHSE and PD.

* Wake the timetable child friendly if they are able to use/understand a timetable

Planning

Think about sequence from one lesson to the next, how does it link, it could repeat how it moves on, what makes for a clear
sequence — small steps, linked. L2L sequence will be different from R2L sequence.

Topic — Look at non- core subjects and linking in appropriate subjects — Ensure that all areas of DT, science etc are covered over
the year.

Sometimes a subject will not fit into a topic this is fine and can be delivered as a standalone subject. — Relevance to the pupils,
breadth are the most important



Lesson Visits template

Lesson Visit
+
Class: Subject: Date:
. Group & number of X
Teacher: pupils/ students: Lesson:
Time & duration in
Support staff: Observer: lesson:

Reflective conversation

Celebrate —what
pleased us
most?

Reflections -
including any
actions/identified
CPD

Fee




Assessment/evidence template

+

Building on Depth and Pupils’ progress | Practice
previous learning | breadth of

coverage
Pupils' knowledge | The content of the | Pupils make Pupils are

is consistently,
coherently and
logically
sequenced so that
it can develop
incrementally over
time. Thereis a
progression from
the simpler and/or
maore concrete
concepts to the
maore complex
and/or abstract
ones. Pupils’ work
shows that they
have developed
their knowledge
and skills over
time.

tasks and pupils’
work show that
pupils learn a
suitably broad
range of topics
within a subject.
Tasks also allow
pupils to deepen
their knowledge of
the subject by
requiring thought
on their part,
understanding of
subject-specific
concepts and
making
connections to
prior knowledge.

strong progress
from their starting
points. They
acquire knowledge
and understanding
appropriate to their
starting points

regularly given
opportunities to
revisit and practice
what they know to
deepen and
solidify their
understanding in a
discipline. They
can recall
information
effectively, which
shows that
learning is durable.
Any
misconceptions
are addressed and
there is evidence
to show that pupils
have overcome
these in future
work

:"'i'i." Curnow School work scrutiny record
Date: Observer:
Class/key stage: Teacher:
Maths checked | Yes | No | Writing checked Yes | No
Presentation/content: WILF clearly recorded, Work dated . .
and staff inifialled, Support codes used e.q. NH/VH/GH/PH,
Pupil friendly feedback in use, Next steps clearly identified
Work is tidy and well presented
Clear differentiation of work/targets seen across group
Building on previous learning
Depth and breadth of coverage
Pupils progress
Practice
If ‘No’ to any statements identify actions:
Feedback to teacher? Yes No

R - not evident (needs addressing)

A - partially evident (some good practice but needs to be more consistent)

G - Clearly evident (good and consistent practice no action required)

Each indicator has a RAG rating

R - not evident {needs addressing)

A - partially evident (some good practice but needs to be more consistent)

G - Clearly evident (good and consistent practice no action required)




Summary of QoTQol

hﬂai‘l\r of Teaching Overview

Highlighted level indicates best fit acconding to evidence gathered

| Termn:

Pupils’ progress and leaming

Teachers are determined that pupils/students
achisve well and they enjoy their learming. They
enzure pupils have coherently planned opportunities
to embed and use their knowledge fluenthy. They
consistently check & develop pupil’s understanding
and =kills with well-planned opportunities for pupils
to rehearze/use/exend their skills in an appropriate
way. almost all pupils and groups of pupils maks
sustained progress and learn ‘exceptionally well’, that

£3ds to gutstanding achievermnant; pupil outcomes a3
3 result have improved.

Teachers address the development of
despening pupil s students” knowledgs,
understanding and zkills. Teachers identify
and support effecti thoss pupils wha
start to fall behind and intervene quickly to
help them improve their learning. The large
majority of pupils and groups of pupils
make the expected progress in lessons;
pupil outcomes are improving.

Taaching, Lesrning and
AZEEIIMENt 3re not yet good.
Some pupils/students’ progress
= gvident: the learning needs of
the groupindividuals not
adequately addressed which
mpacts on progress. Leaming
addressed does not sufficiently
demaonstrate security in
olanning next steps and a3
result, pupil outcomes have not
mproved.

Pupils OR particular groups are
making inadeguats progress
because teaching does not
cevelop their knowledge,
understanding and zkills
sufficiently. Progress is

nadegquate.

Planning

[ Teacher-
Evidenced via:
*  Daztz/Progress mesting
®  Planning
®  ‘\Workbooks
®  Evidence
Evidenced via:
®  FPlanning
*  Workbooks

®  Evidence

Teachers plan lessons very effectively and
demonstrates security in the subject knowledgs
being tzught. Planning makes the maximum use of
ezzon time end dearly evidences the lesson is part of
3 well-olanned sequence. Planning demonstrates
appropriate differentiation/ provides challenge for all
pupils/students. Lesrning tasks are challznging:
match pupils” needs “socurately’; planning clearly
inks 1o pupil progress data and previous 2ssessment
outcomes.

Teachers uss effective planning to helo
oupils/students learm well. Teachers uss
their secure subject knowledgs to plan
sarning that sustaing interest and provides
opportunities for pupils to develop both
their understanding and =kill base in the
subject they are studying. Tasks ars
chellenging; match most pupils” needs;
enthuse and motivate. Effective strategies
are planned and uzed in eccordance to
planning produced within the lesson
obsered.

Flanning has been produced.
Individual needs are "usualhy’
met; but the planning is not
sufficiently demonstrating that
earning is part of & well-
planned sequence. Further
development is required in
ensuring planning demaonstrates
chellengs within learning
opportunities presented which
builds upon prior learning
observed) assessed.

Teachingiz poorly planned.
Learning activities tasks
resources are not sufficiently
well matched to pupils”f
student's nesds and do not
engage them. Planning does
not demonstrate security of
subject knowledge which
enzures pupil knowledge,
understandingskillz ars
developed in an informed way.

Teaching

Evidenced via:
®  Leszomn wisits
*  Learning walks

The tescher has dermonstrated deep knowledge/
understanding of the subject they are teaching
enzuring their teaching is coherently sequenced; they
uze guestioning effectively and encoursge pupils to
participate, recognising sl efforts which doss not
mpact on pace. The large majority of teaching is
outstanding a wery smell part is good. Teachsers use
Ta's effectively: the team ars very knowl=dgeable,
highly enthusizstic and effective (well-judged
teaching strategies| in deepening pupils’ =kills,
knowledge & understanding. Resources/teaching
stretegies used are well-matched to the nesds of the
pupilsfstudents; no child is disadventaged in the
gsz0n phserved.

Time in lessons is used productively,
teachers have good expectations of 3
pupils. The large majority of teaching is
good. 3ome is outstanding. Teachers'
knowledge ‘enables l=arming to be
developed; aspects of teaching require
further focus im ensuring learning [pupils
embedding and using their knowlsdgs
fluently} is fully developed by all membsers
of the teaching team.

Aspects of teaching is slow and
at times, lacks pace; individuzls/
groups cbhserved as
nsufficienthy engzged in
aspects of the lzsson observed,
the contribution to effective
tzaching/leaming assessment
needs further foous. Teaching is
not demonstrating it is part of 2
wll-planed sequence which iz
coherenthy structured; lesson
time is not well used.

Teaching does not effectively
develop pupils/students’
knowledze, understanding and
zxillz in the subject/ares being
addressed. Expectations are
nappropriste. Teaching fails to
promate learning or helps
pupils embed and uss
knowledge fluenthy.




Literacy and mathernatical knowledge, SMSC

Evidenced via:
®  Planning
®  Lesson visits
®*  Learning walks

Teachers take every opportunity to embed well
planned differentiated reading, writing and
communication outcomss and where
appropriate mathematics; gutcomes identified
are part of 3 well-planned sequence and actively
builds upon prior learning. Phonics teaching is
evident and effective. Pupils develop and apoly a
wide range of core skills to enable them to
embed their knowledge fluently. SMSC is very
much evident in this lesson; pupils/students love
the challenge of learning, which is celebrated
and shared.

Teachers develop pupils' reading, writing and
commaunication, and where appropriste
mathematics, well in the lesson. Phonics
teaching is evident. Literacy and
mathematical knowledge is taught
throughout which evidences 3 plannedy
nformed focus upon the development of
core; key skills and concepts which further
zecures pupil understanding. As 3 result,
pupils continue to dexvelop and apply a wide
range of literacy/ mathematical skills well.
EMSC promoted and pupilfstudent work is
acknowledged.

Teachers fail to fully promote the
development of pupils reading,
writing and where approgriate
mathematics; phonics delivery is
nsufficienthy addreszed.
Pupil/students’ participation,’
achievements not sufficiently
celebrated, shared which reinfarces

earming’ or prepares pupils well for
their next stage/steps. SMSEC reguires
further development to ensure all

sarning is acknowledged celebrated
and shared.

Pupils are not encouraged to
communicate, regd, write or
apphy mathematics 2= well az
they should, so they do not
make sufficient progress in
their knowledge and are
unzole to aocess the
curriculum in line with their
peers. Insufficient promotion
of shA5C within the lesson
obssred.

Assessment

Evidenced via:
*  Data/Progress
meeting

®  |Lezzon visits
®*  ‘\Workbooks
®*  Evidence

Aszzeszsment is integral; teachers use assessment
outcomes o inform pace of the session,
olanning. teaching and learning. Assessment of
earning helps pupils embed & use knowledgs
and provides pupils with incisive feedbadk. Both
WALT and personalized WILFs are evident and
shared to secure pupil progress. Marking
|feadback) is accurate, constructive and of high
qualtty. Pupils understand how to improve their
wiork by recening regular feedback. Praise is
used effectively (key vocabulary used) to
reinforce leaming. Iffas appropriate; work books
are used very effectively in the identification of
mext steps. Accreditation folders are of high
guality and demonstrate very effective use of
asseszment [learning informs next steps].

Assessment of learning is used within the
£3500; 3IEEIIMEnt outcomes provide
pupils/students with feedback (key
vocabulary used) in line with the Trusts
assessment policy; pupils uss this feedback
wll. Azz=zsment of learning demonstrates
accuracy 3s teachers listen, observe and
question skilfully. Oral and written feedback is
detailed and acourate. Pupils know how well
they hawe done and how to improve. Wark
books demonstrate curriculum coverage;
feedback is evident in demonstrating l=arning
z part of a sequence. acreditation folders
demonstrate modules stedied; annotation is
clear and informs next steps.

Pupils/students’ waork is actively
monitored. Leaming is sssessed but
mot always rigorously enough;
feadbacdk is evident but does not fully
enable pupils/students to
know/ recognise how they can
mprove. Assessment is not
consistently accurate to inform next
steps in leaming. Work books are
us=d but require further foous to
ensure they remain effective in
nforming next steps. Acoreditation
folders demonstrate modules
studied; further focus upon guality of
annaotation is required.

Weak 3sEessment practics
means that teaching fails to
meet pupil’s needs.
Inadeguate progress because
teaching does not use
FIEEEIMENT oUtoomes
effectively in developing pupil's
knowladge, understanding and
=kills sufficiently. Little
evidence of continuzl and
sustained aszsessment. Marking
£ variable and development
comments are rarely used.

Behaviour/attitudes to leaming

Evidenced via:
®  |Les=zon visits
®*  Learning walks

dats

&  Behaviour/wellbeing

Teacher s foster curiosity: developing interested
earners wha thrive in lessons despening their
knowledge understanding and skills. Teachers
manage pupils’ behaviour effectively with clear
rules that are consistently enforced. Teachers
have consistenthy high expectations of all pupils’
attitudes to learning. All pupils/students
purpossfully engaged in learning. Pupils
consistently have high levels of respect for
athers and highly positive attitudes towards their
time in the class. Pupils behave consistently well,
f pupils struggle with this, the teacher takes fair
and highly effective action te support them to
succeed to maintain high levels of engasement.

Teachers have high expectations and
encourage pupils to work with positive
attitudes; pupils work well on their learning
becsuss teachers reinforce expectations for
conduct and set dear tasks/leaming
outcomes that challenge pupils. Pupil's
behaviour does not disrupt lessons. Pupil's
attitudes to education are pasitive, they are
committed to leaming and take pride in their
achievements.

Teathers nead to further promote
pupil'sfstudents attitudes to leaming
|engagement] to enable them to
apply their knowledge and
understanding in ways that stretches
their thinking and to practice key
zxills. Teachers nesd to further
promate positive behaviour to enable
pupils to effectively engsge in the
teaching. leaming and ass=ssment
process,

Teachers do not promots
equality of opportunity and so
discriminate against the
success of individuals or groups
of pupils; pupils not sufficiently
engaged in their lzaming in the
£330 in ways that stretches
their thinking and to practice
key skills, staff are not
adequately and consistently
managing behaviour, resulting
n paor behaviour. Some pupils
are not safiefdo not fesl safe.

Impact: The quality of teaching and learning will continue to be maintained at a very high level, individuals will be supported and
coached to improve where necessary and this will have a positive impact on pupil outcomes. Teachers feel at the centre of their own
development and monitoring of teaching and learning is carried out in a more relaxed and holistic manner.



