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Behaviour, Wellbeing and Relationship Policy

At Curnow School our Behaviour, Wellbeing and Relationship Policy reflects our
understanding of the complex needs of all our learners. and how this can affect their
wellbeing, ability to self regulate and manage their behaviour positively in order to
engage with their learning.
We aim to take a holistic, whole person approach to behaviour that encompasses;
the curriculum and in particular PSHE/RSE, the child centred Education, Health and
Care plan, sensory processing, trauma informed approaches, positive behaviour
strategies andippropriate environments. All pupils have access to this holistic offer.
(Appendix 1)
At Curnow School we endeavour to build relationships founded upon mutual trust,
care and respect with all members of the school community. We want all learners to
be proud of belonging to our special school family, for young people to feel safe at
schoolto develop meaningful relationships, make positive behaviour choices and
learn how to seltregulate their emotions and feelings. This policy will commit to
educational practices, which Protect, Relate, Regulate and Reflect for all.
Aims
At Curnow School, we have high expectations for all our learners in terms of their
ability to learn and every day is viewed as an opportunity to extend experiences,
knowledge and skills. However, for some pupils the biggest barriers to achieving this
will be their wellbeing needs and ability to self regulate which impacts on their
ability to engage within their learning. Access to the curriculum can be severely
hindered for a learner who is emotionally dysregulated. It follows, therefore, that a
happy and enotionally regulated learner is more inclined to make progress due to
their readiness to learn and engage. We aim to:
1 To provide a supportive setting in which learners feel secure and where good
behaviour and effort are celebrated.
1 To ensure our curriculum engages pupils within their learning and supports
where necessary through informed, targeted approaches.
1 To celebrate all positive behaviours and achievements in line with our
PARRCS Policy and the Curnow Code (Appendix 2).
1 To embed strong working relationships with parents and carers to ensure the
best outcomes for learners.
1 To provide strategies which encourage learners to communicate their
feelings in more appropriate ways.
1 To ensure that our school environment is calm and informed which improves
the quality learning.
1 For the learners to develop an awareness and consideration of others.
9 To underpin the SPT offer within Spiritual, Moral, Social and Cultural
education and through the informed delivery of Promoting British Values.
1 To provide consistency of approach to dealing with positive behaviour
support through staff training. A large number of our staff have undertaken
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Team Teach training. We also have school based staff who are trained to
deliver Team Teach Training within the SPT.

1 To provide a means of systematically recording data associated with positive
behaviour management adopted across the SPT and in using this data to
inform strategies and support to meet the needs of pupils through an
informed approach.

1 To provide a means of securing data associated with positive behaviour
management strategies adopted across the SPT, using this to accurately
report to Governors/Trustees each term for their scrutiny and challenge.

1 To provide a means for mudigency support for our schools, parents and
learners with respect to complex behaviour particularly in relation to be
spoke provision which may include for example sensory profiling or specific
diets which informs practice.

1 To determine the most suitable learning environment and to make
reasonable adjustments for any learner within a school following close
consultation with parents and carers and midtiency professionals.

1 To ensure the safety of all learners/staff within the school.

1 To ensure the school remains compliant within its statutory duty under
Section 175 or 157 of the Education Act 2002 for safeguarding in promoting
the welfare of children.

Trauma Informed Approach

Curnow Schools aim is to fully understand the learners past life experiences, triggers
that affect their lives, emotional situations that they find challenging to-safilate

in and support them through this. We will implement strategies guided by our
specialist Trauma and Mental Health Informed Practitioners to support learners who
are identified as requiring this additional support. Research suggests that children
and young people with Severe Learning Disabilities are more likely to experience a
Mental Health need. Our aim is to identify these needs quickly, support the learners
in making sense of their experiences, manage emotions and feelings and ensure they
maintain the capacity to build relationships despite these difficult events that may
have happeed to them. Due to the provision Curnow offers, the varying age of
learners and their differing needs, we look to use a Trauma Informed style language
and approach to support learners through the school day. This will underpin all
communication and interetions that staff have with learners across the school will
naturally understand the impact of trauma, past and present, on our learners lives. A
Trauma Informed Approach acknowledges evidebased research within health

and the neurosciences that demonate a clear correlation between the adversities

a learner experiences in childhood and its potentially damaging effects on their later
physical health, emotional health and social outcomes. We ensure all staff receive
training and understanding of a Traannformed Approach and identified TiS
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trained staff are identified on our safeguarding noticeboards within all school
settings.
Traumainformed practice is not designed to treat trauma related difficulties.
Instead, it seeks to address the barriers that those affected by trauma can
experience when accessing education. Our Trauma Informed approach will be
delivered through staff irdractions that are based on the
Protect/Relate/Regulate/Reflect model and will be supported by using the PACE
approach- Play Acceptance Curiosity Empathy. Our Trauma Informed approach
identifies a way of relating to pupils that support them to feel séties can reduce
the need for pupils to enter the fight or flight mode therefore supporting a reduction
in anxiety within school.
PACE
1 Playg Playfulness, light, open, hopeful and spontaneous.
1 Acceptance; Unconditionally accepting of all of the experiences of the
learners, so they trust staff not to be judgmental.
1 Curiosity¢ Nonjudgmental active interest in how learners experience what
happens to them in their lives.
 EmpathyCSt &G aSyasS 2F GKS LldzLAf Qa FSStAy3a
communicated to the pupils.

Protect:

1 Ensure that all students are greeted warmly in all areas of the school.

O {GFFF GNIAYSR Ay Wt!/9Q Y2RSa 2F AyidSNI .
curious (proven to shift children out of flight/fright/freeze positions).

1 Staff ensure that interactions with children are socially engaging, warm and
inviting.

1 Focused interventions that help staff to get to know learners better on an
individual basis. These relationships are key to enabling children to feel safe
whilst in school ensuring all learners have access to an emotionally available
adult.

1 School staff adjust expectations around all learners to correspond with their
developmental capabilities and experience of traumatic stress. This includes
removing traumatised learners away from situations they are not managing
well, providing a calmer, safler area with emotionally available regulated
adult.

i Staff to provide a voice for our learners and advocate on their behalf.

Relate
1 A wholeschool commitment to enabling children to see themselves, their
relationships and the world positively.
1 Provide learners with repeated relational opportunities (with emotionally
FoFAflrofS FRdzZ Gao G2 YIF1S GKS akKATd FTNR
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psychologically safe with anyone) to trust, and fromgeb t LJ G2 WKSt LJ
aSS1TAYy3IQOP
i Staff trained in empathic and playful modes of interaction. Each class to have
a nominated TIS Warrior to ensure good practice is consistent in all
classrooms.
1 Relating with the learner we can show we are listening and seeing their
feelings, supporting and recognising the emotions they are experiencing.

Regulate

1 Relational interventions specifically designed to bring down stress hormone
levels (e.g. from toxic to tolerable) and in class experiences enabling them to
feel calm, soothed and safe. This is to support learning, quality of life and
protect against stressxduced physical and mental iliness, now and in later
life.

1 Evidencebased interventions that aim to repair psychological damage
caused by traumatic life experiences, through emotionally regulating, playful,
enriched adullearner interactions.

1 The emotional welbeing and regulating of staff is treated as a priority to
prevent burnt out and stress related absence, debrief sessions are in place to
support post incident.

Reflect

i Staff are trained in the art of good listening, dialogue, empathy and
understanding.

1 Time to reflect post incident, to talk about alternatives to their behaviours
while still acknowledging the emotion behind them. You can reassure them
that you care about them but the behaviour they are exhibiting is not
acceptable.

1 Provide learners with other options, give choices. If you feel like this again
€2dz Ol yXXodd

1 Provide time to discuss events and situations, this can be done through a
social story, books or story sack.

1 Discuss feelings within the classroom as a daily experience. Talk about
experiences others have had.

1 Identify how it feels to be calm/relaxed, provide learners with opportunities
and reflect on the differences they may feel in these moments. .

1 Avoid putting the learner back in the same situation and reliving a trauma.
What can | do differently?

9 Staff to reflect on what was the learner trying to tell me in that moment,
what is the behaviour telling me?

Responses from staff
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Affect Attunementca SSG G KS f SIFNYSNRa SY2GA2y Lt AyaS)
an energetic level, to connect with the pupil in their pain or joy. Mirroring the same

level of energy to build a connection around the trauma and help the pupil

understand the feelings ahemotion. The pupil will hopefully see this as positive

connection with staff helping to build the trusting and emotional available

relationship.

Empathy¢ Recognition of how the learner is experiencing the event, even if this is

GSNE RATFSNByYylG (2 K2¢ &2dz  NB SELISNASYyOAy3
will help affirm, understand and recognise what the learner is feeling.

Containmentc{ G4 I FF ¢Aff o6S [6tftS (G2 06S Ay G(KS Y2YS
feelings without absorbing the emotion and acting upon it. At times this will mean

being able to bear the learners pain. Containment is also supported through clear

structures to the day, bendaries and actions that are followed through on.

Emotional Regulatiorg Bringing down toxic stress to tolerable stress and the

Y2@Ay3 (2 adlraSa 2F OFLfYd {220KAy3 FyR OF t
state, will over time, develop effective stress regulating systems in the brain and a

more positive feelingthrold G KS f S Ny SNNR&a o02Reéd ¢KAa OFy
conversations, timeout and sensory support/items but in each case will be bespoke

to the learner in question.

Use of Voice and Body Languagén most cases, staff will use a calm and lowered

tone of voice when managing behaviour to communicate calmness, safety and

empathy to a learner. All staff ensure that their body language is always open and
non-confrontational.

De-escalation strategieg, Staff are trained in a range of @escalation strategies

through Team Teach. These inclugdistraction, redirection, change of face, use of

humour, offering reflection or calming space and time 95%. Only 5% or less requires

physical Interventions (Bmpts, Guides, Escorts and Restraints). Thesimlation

strategies that work for a pupil will be written into their behaviour and wellbeing

plan and their behaviour risk assessment so that staff can support in an informed

way.

CSNX¥Ay2ft238 GKFGQa | OOSLIWISR G [/ dzNy26Y
Dysregulated

Unsettled

Emotional

Distressed

Displaying behaviours that are challenging

Unhappy

1 Anxious
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Motivators and Consequences

The reinforcing of appropriate behaviours is an essential component in the learning
LINEOS&da YR SyloftSa GKS RS@OSt2LISyld 2F aiir
Rewards or motivators are those that are given to a learner after he/she has

behavedinr ¢+ & GKIFG 3IFLAya |y | RdZ 6§Q& | LILIINR G @
take the form of either an object (e.g. iPad) or an experience (e.g. getting a
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certificate) and are based on the individual preferences of each individual young
person. The practice of removing stars or rewards that have already been earned
bears a strong resemblance to punishment, and is therefore incompatible with
/ dzNJ/ 2 ¢ Q ®riPositivelBgh@dur Support. It is not acceptable practise for
rewards to be revoked or rewards to be used to stop negative behaviours as this will
0S 4SSy Ia I WoNAROSQOD
At Curnow School we do not believe in sanctions or punishments, but we do believe
that it is important for our children and young people to clearly link a specific
behaviour with its consequences. Therefore, the consequences we use are linked to
thepresei SR 0 SKI @GA2dzZNR& Fdzy OlA2y YR YI1S a
example, if a young person presents with a behaviour of concern because he/she is
trying to avoid a demand the adults would wait until the young person is calm and
will reinstate the demandAt the same time, consideration will be given on the
reason the young person is reluctant to follow this demand and appropriate
proactive strategies will be implemented in order to reduce the likelihood of this
happening again. In addition, the class teati focus on teaching the young person
appropriate functional skills that will enable the young person to achieve the same
outcome without having to use a behaviour of concern. The consequences may vary
for different pupils in line with their individuale®ds and the function of their
behaviour.
Consequences for behaviours of concern will only be used with students who are at
a stage emotionally where they can exercise some control or choice over their
behaviour. It is not appropriate to hold a student to account for their behaviour, by
implementing a consequence, when they are at an emotional development stage
where they operate from the reptilian brain or brainstem when they experience
heightened emotions and revert to fight/flight or freeze at these times.
Curriculum activities, including breaktimes, should not be used as consequences for
behaviour incidents. However, it may be necessary to reschedule breaks where
necessary or to enhance supervision and support around curriculum activities or
adapt the actiities for safety reasons.
Behaviour Support
At Curnow School we define behaviours of concern as any behaviour which:

T wSRdz0Sa (KS ljdzaatAade 2F +y AYRAGARdZ t Qa

1 Reduces access to learning.

9 Puts a child or young person at risk (physically or emotionally).

1 Puts the people around a child or young person at risk (physically or

emotionally).

Behaviours of concern may show that:
1 The child or young person has needs or wants which they are not able to
communicate through other means.
1 The child requires more control or choice during the school day

1 The child does not like or want to do the requested activity
T ¢KS OKAfR 2NJ @&2dzy3d LISNEB2Y QtheyMdyRal O f  y S
ill or in pain.
Sl A%
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1 The child or young person is experiencing demands, which are too much for
them.

1 The child or young person is experiencing feelings such as frustration,
anxiety, depression or anger.

1 The child or young person is overwhelmed by their environment or others
around them.

1 The child or young person needs more help to understand what is expected
of them.

Lowf SPSE RAANHzZLIIA2Y A& | RRNBaaSR ljdzaojfe G2
disrupt lessons or the dayp-day life of the school. If bullying, aggression,

discrimination and derogatory language occur, they are dealt with quickly and

effectively. In juding whether a particular behaviour is a cause for concern adults
O2YAARSNI GKS OKAfR 2NJ @&2dzy3a LISNmR2YQa 3S |-
of concern displayed by pupils at Curnow typically fall within the following

categories: selfargeted behaiours, harm to others and damage to property.

Behaviours of concern are categorised into three levels. If a learner presents with a

Level Three behaviour or is persistently presenting with Level One or Level Two

behaviours a Welbbeing Plan and a BehavioRisk Assessment is written (Appendix

3). Wellbeing Plans are individually tailored behaviour plans which outline proactive

strategies, in addition to teaching contextually appropriate skills, developing

communication systems and suggestions on modiftiregenvironment to support

the young person to learn the necessary skills that will enable them toesgilate

and manage their own behaviour. By colour coding the \Beihg Plans we show

0KS RAFTFSNBYyG adlr3asSa 27F (K®BmoveShbetwgeh2 dzNJ | & |
ltf &0 FF FNB SELISOGSR G2 ¥F2ftf2sbeiigkS &0GNF G
Plan consistently in order to support the learners when moving between the

different stages of behaviour safely and effectively.

All Weltbeing plans and Behaviour Risk Assessments have been shared with and

agreed and signed by parents/carers. Individual Risk Assessment are reviewed yearly

I ONRPaa (0KS aOK22f odzi IAQBSY GKIG GKSe& | NB
consultationwith the Pastoral and Behavioural lead must regularly update them if

the behaviours presented change/evolve to ensure a consistentaptive

approach.
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Sensory Processing Difficulties

Sensory Processing is the ability to register, discriminate, adapt and respond
appropriately both physically and emotionally to sensory input from the
environment. Children and adults living with a disability can often take in and use
and process sensomgformation differently to other people. The way we take in and
register, or make sense of sensory information, strongly influences our ability to
learn new information, self regulate, perform activities and to participate in
activities with other people

Staff at Curnow school use differentiated and appropriate strategies to support
learners who present with sensory processing difficulties. Mag&ncy advice is
sought to support learners.
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Sexualised behaviours

Children and young people experience feelings and emotions of a sexualised nature
as they grow up. However, some may display problematic or abusive sexualised
behaviour. This may not be intentional; however, it can be harmful and introduce
risk to the chiliren and young people who display it as well as the people it's
directed towards.

Being able to distinguish developmentally typical sexual behaviour from sexual
behaviours that are problematic or harmful will help staff to respond appropriately
and provide children and young people with the right protection and support.

Sexualised behaviour can fall into the following categories:

M Problematic sexual behaviour

Problematic sexual behaviour (PSB) is developmentally inappropriate or socially

dzy SELISOGSR &SEdzZ t AASR 0SKIF@A2dzNJ 6 KAOK R2 S
victimisation or abuse.

1 Harmful sexual behaviour

Harmful sexual behaviour (HSB) is developmentally inappropriate sexual
behaviour displayed by children and young people which is harmful or abusive.
1 Peeron-peer sexual abuse

Peeron-peer sexual abuse is a form of HSB where sexual abuse takes place
between children of a similar age or stage of development. &imitdhild sexual
abuse is a form of HSB that takes place between children of any age or stage of
development
We use the NSPCC Hackett Continuum tool and the Brooks, sexual behaviour traffic
lights tool to help to support objective decision making about a child or young
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persons sexual behaviour and what is considered developmentally typical sexual

behaviour, taking into consideration their cognitive development.

All pupils will have access small group, whole class PSHE/RSE sessions to support

their understanding of sexualised behaviours. Where appropriate 1:1 bespoke

sessions will be delivered to support individual need at the appropriate level. These

can be plannd and discussed with the PSHE lead and may come as a referral

through the weekly safeguarding meeting or directly from the teacher.

It is important that staff are trained and aware of sexualised behaviour, that there is

a culture to ensure pupils are kept safe and any concerns recorded via Cpoms and

acted upon and that the environment is safe and supportive. This may include a risk
asessment being written and in the case of peer on peer sexual abuse, both, for the
perpetrator and the victim.

We also ensure that all pupils have access to whole group or where identified 1:1

PSHE/RSE sessions to support their understanding of sexualised behaviours.

Masturbation

Masturbation is a common human behaviour and having a learning disability does

not reduce this behaviour. Masturbation is defined as the touching and stimulation

of your own genitals for sexual arousal and pleasure. Masturbation can often, but

not always lead to someone experiencing an orgasm. It is normal for children to

touch and explore their genitals from a very young age. However, masturbating for

pleasure usually starts during puberty. A poor understanding of and compliance

with social and ledaules about public masturbation and inappropriate touch can
AAIAYATFAOLIYyGEe fAYAG || LISNER2YQa FTNBSR2Y |YyR
masturbates in public places it is reasonable to conclude that they will not be

allowed independent unsupervised aceds public place where other people may

see them masturbating. Therefore, allowing inappropriate masturbation can

ASNAR2dzat & OdzNILIFAf F LISNBR2YyQa FTNBSR2Y FyR 3
learned or allowed to develop when a person is young aahd lifetime. Dealing

with masturbation in a timely manner can mean that a person with learning

disabilities can experience sexual pleasure in private and not put other people in

KFENYQa sl éod tKSe Oly GKSy SELISOUKRSyOS FNBS
being labelled as someone who engages in inappropriate sexual behaviour.

PSHE (including Relationships and Sex Education) at Curnow School forms an integral

part of our whole school curriculum offer that aims to provide our learners with the

necessary knowledge, skills, and attitudes to lead healthy, happy and safdtliges.
AYLRZNIOFYG GKFEG @2dzy3 LIS2LX S FNB Gl dzAKi | yR
appropriate behaviour.We recognise that our students have unique needs and

challenges and we aim to address these through a tailored, inclusive and well

organised Relationship argex Education (RSE) Curriculive have specified

Safeguarding units identified within our curriculum for our Discovery learners. There

FNBE Ffaz2 2LILRNIdzyyAGASEa odaAftd Ayd2 GKS OdzNN
02ES&aQ (2 &dzZlJR2 NI GSIOKAY3 cassésdhhases a (2 | A
that are concerning or sexualized in nature, teachers have the opportunity to plan

RSE sessions to support learners with these issues

Being able to masturbate is a human right. The right to be sexual is enshrined within

the Human Rights Act (1988). Everyone has the right to masturbate in private. Our

) als

P - P
L] <
Special Parinership Trust

11 CurnowSchool



right to masturbate can only be intervened with if it negatively impacts other

people. The Sexual Offences Act 2003 sets clear guidelines around masturbation and
public spaces. This also applies to people with learning disabilities. There is no
minimum kgal age at which you can masturbate on your own and in private, as UK
law only looks at sexual behaviour that involves or affects other people. A private
place could be a bedroom at home (if not shared by anyone else), or a bathroom at
home. The followig arenot private places: Toilets at school/college/work; Shared
0SRNB2YAaT NB2Ya f10StfSR Wit NAGIISQ o0F2N SE
Family rooms at home; Anywhere a person could be seen or heard.

Selftouch can be undertaken for a variety of reasons that have nothing to do with
sexual gratification. Sometimes physical conditions or sensory needs that are not
about sexual arousal can be missed because it is presumed that the touch is sexual
or primaily sexual. Sensory needs are common with people with autism and/or
learning disabilities. Sometimes masturbating can be fulfilling a sensory need rather
than a sexual need. This is normal and should not be discouraged but the same rules
about appropride masturbation in public and private will still apply; and it is not
acceptable to do this in school or any other public place.

If a learner masturbates or touches their genitals in school, support is likely to

include the following:

1 Conversation with parent/ carer. Discussion around the most appropriate
support based on the individual need of the child/young person.

1 School based support. For example, visuals or social stories alongside
targeted RSE lessons.

1 Referral to external professional eg OT or CAMHS to request intervention
support. This is likely to be in the form of a S&tiimulation Support Plan. A
selfstimulation support plan will focus on the Childs ssiimulation
behaviour and set out clear stiregies for staff and home while being a
personcentred response to individual needs. The plan will aim to mitigate
risk and ensure best practice approach to supporting the young person. The
plan should be developed by the team around the child and inghwoheary
care givers when possible. This will promote a consistent approach to
supporting the child. A support plan should be written in the first person
when a person with learning disabilities has direct input into their plan, or
they can be in third peson if it gives information about them. The plan will
include; Description of the behaviour; Triggers for behaviour; Interpretation
of the behaviour; Risks of the behaviour.

Symbols
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private

Terminology Used

1 Hands up/out
Private time at home
Public/ Private
Save for your bedroom
Stop/No

= =4 4 =2

Anti-Bullying Statement

At Curnow School, we are committed to providing a safe, inclusive, and respectful
environment for all students, staff, and visitors. Bullying in any fommether
physical, verbal, emotional, or cylrers unacceptable and will not be tolerated.
Definition of Bullying Bullying is defined as repeated, intentional behaviour that
causes physical or emotional harm to another person. This can include, but is not
limited to:

Physical aggression (hitting, kicking, pushing)

Verbal abuse (namealling, teasing, threats)

Social exclusion (spreading rumours, encouraging others to exclude someone)
Cyberbullying (sending harmful messages or images via electronic means)

Many of our pupils may not understand the implications of bullying, or know what
bullying is and how their actions can be interpreted as bullying. It is therefore
important that staff are very aware of the terminology and are able to identify,
report and sipport a pupil whom may be being bullied within school. We also
recognise that we will need to support the perpetrator as well as the victim, to
support their understanding and to develop strategies and behaviours that do not
impact on others in a negatiweay. We will work with other professionals, if
necessary to ensure that the support and learning is appropriate to the needs and
ability of the pupils involved.

Legislation

This policy considers relevant legislation, regulations and guidance including the
most recent publications from the Department for Education, Department of Health
and the Health and Safety Executive. This policy is also based on the special
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